
ESRC Seminar series 

 The Multilingual University: The impact of linguistic diversity in higher 
education in English-dominant and EMI contexts 

Final seminar: The linguistic landscape in higher education in English 
dominant and EMI settings: Future directions 

This report presents the main themes that emerged from the final seminar in The 
Multilingual University ESRC seminar series. For this the final seminar, there was an 
aim to pull together issues that had arisen from the entire seminar series; issues 
relating to language policies, practices, identities and ideologies in linguistically 
diverse contexts in higher education, in English-dominant and EMI settings. The 
seminar themes were internationalisation, widening participation and language 
revitalisation.   
_________________________________________________________________________ 

Day 1, Friday 8th July 2016 

 
Introduction  
 
This final seminar was introduced by Siân Preece. Preece began by speaking about 
the current situation in Higher Education, where the linguistic diversity brought 
about by a culturally diverse staff and student population is all too often 
ignored or treated as a problem to be fixed rather than as a resource for 
enriching the sector and for fostering a vibrant and fair society and 
intercultural understanding. Preece outlined the aims of the seminar, which 
were to draw the threads from the previous seminars in the series together, 
review our understanding of what we mean by the multilingual university and 
to think about where the project goes next. Having set the tone for the day, 
Preece introduced the first keynote speaker.  
______________________________________________________________ 

 

Keynote: Karen M. Lauridsen (Centre for Teaching and Learning, School of 

Business and Social Sciences, Aarhus University Denmark)  

Languages + Internationalisation and the multilingual university  

 

Karen M. Lauridsen, a teacher of teachers, involved in English as a Medium 
of Instruction (EMI) teaching in Denmark since the 1970s, set out to address 
the opportunities and challenges of multilingual and multicultural learning 
spaces and to explore initiatives that may improve the quality of teaching and 
learning in such spaces. For this paper, Lauridsen drew on data from the 
IntilUni project that she herself co-ordinated – an extensive project involving 
38 international HEIs from 27 European countries.  



Lauridsen began by describing her University department’s view on EMI. 
Firstly, they see the promotion of EMI as allowing for reciprocity for the 
exchange of students; secondly, due to the fact that English is more widely 
spoken than Danish, they have found that EMI attracts more students from 
abroad; and thirdly, they see EMI as a means to establish internationalization 
at home.  

Lauridsen then went on to discuss the central theme of the paper: 
internationalization. Crucially, for Lauridsen, internationalisation must be 
seen as a process that involves all students and staff. Home students and 
staff can benefit as much from the process as the mobile students. 
Furthermore, it is important, Lauridsen argued, that we should not see 
internationalisation simply as a question of language; rather, 
internationalization, via the promotion of EMI, should be seen as something 
which provides an opportunity for all - students and staff, to experience 
different ethnic, cultural and educational backgrounds.  
 
Due to the fact that modern universities have an increasing number of 
international students and staff members with complex backgrounds, 
academic and admin staff need to consider how to best deal with 
internationalisation. For example, there is a responsibility for all staff working 
in HE to assist in the process of socialisation for both students and staff, 
which will involve three interrelated factors: language, culture and didactics. 
As such, Lauridsen encourages us to think of internationalisation as having 
three dimensions: the institution, the teacher and the student. 
 
Lauridsen then discussed the principles of InlUni, which focus on creating the 
necessary conditions for the activities or processes, which will be context 
dependent, for fulfilling learning outcomes in all disciplines. The principles 
are as follows:  

1. Providing an inclusive learning space. 
2. Raising awareness about teaching and learning processes 
3. Developing one’s own cultural identity and extending one’s knowledge 

base.  
As principles that were carefully drawn from the data coming from all 27 
European countries, they can be said to be representative of ideal practice 
within HEIs across Europe.  
 
To conclude, Lauridsen stressed the need for of our institutions to implement 
good educational policy and raise awareness of what internationalization 
means for HE. Our institutions need to prepare everyone - lecturers, admin 
staff and students - for the challenges and the opportunities of the 
multilingual and multicultural learning space.   
  
The IntlUni project website can be found here: www.IntlUni.eu    
 
Comments and questions:  
 

- We also need to pay attention to the problem of mobile student not 
becoming immersed in the society that they travel to as students. 



Internationalization doesn’t necessarily develop students’ ability to 
communicate with new cultures.  

- Q. Are universities actually investing in this kind of development? 
- A. It varies. From the 38 HEIs involved in the study, the University of 

Groningen stood out as a shining example. The want to make the most 
out of internationalisation and so put the resources into it.    

 
 

John Pill (American University of Beirut)  

Connecting test and context: revising an English language admissions test at 
an EMI university in Lebanon  

 
After the coffee break, John Pill gave the first paper of the late morning 
sessions, chaired by Li Wei. Pill presented his data from and reflections on 
an internal review of an established English language examination used for 
admission to an English-medium university in a non-English-dominant 
context. He discussed how his study has exposed gaps and points of friction 
that have resulted from using a relatively unchanged test in a changed test 
environment. The review also revealed how conceptions of language use 
have changed in the university community as a result of theoretical and 
practical developments in the fields of language testing and applied 
linguistics. Current views of the construct of language proficiency and how it 
can be measured effectively are not reflected well in the existing test used at 
the American University of Beirut. Furthermore, the tests used don’t reflect 
the fact that current language practices at the university, in the region and in 
the globalized workplace where graduates subsequently seek employment 
are different from those assumed when the test was first developed.  
 
Comments and questions:  
 

- Q. Have you thought about using both a local and a TOEFL/IELTS test? 
A. Yes. But ideally, to save time and effort, there would be a single 

local test comparable to TOEFL and IELTS. 
- Q. What do you think is suitable? 

A. While English tests for admission are necessary, a revised test is 
needed, which reflects what it means to study at the university and 
find work in the region. Also, a test that reflects the accents actually 
found in our classrooms. 

- Q. What are you looking for in a test? 
A. Tasks that simulate academic interaction. Perhaps a discussion and 

an assessor who is aware that examinees may use other languages 
in part. Multilingual competence can indicate that a student is ready 
to study.  

__________________________________________________________ 

  



Clare Dalziel and Francesca Helm (University of Padova)  

From prohibition to choice: Exploring language practices in an Italian university 

The first joint speakers in the parallel session chaired by Joanna McPake, 
were Clare Dalziel and Francesca Helm. Dalziel and Helm discussed their 
recent study which looked at the attitudes to changes in language use in an 
Italian university, as well as the strategies adopted by the lecturers when 
being asked to teach their subjects in English. They started by drawing 
attention to the fact that for universities such as theirs - a large state 
university in the north of Italy, English taught programmes are a very recent 
phenomenon, which brings a lot of challenges for all involved. Furthermore, 
the change is happening very quickly which increases the pressure to 
respond quickly and in an appropriate fashion. Dalziel and Helm pointed to a 
problem arising from the tendency for universities, at an administrative level, 
to focus more on the content than on the language of their courses. However, 
the practitioners in the classrooms are aware of the complex language issues 
involved in the process of internationalisation, but the policy makers seem to 
pay little heed to the need for language awareness. The paper concluded with 
a call for greater flexibility in classrooms and in examinations, with an 
institutional drive for language awareness and better support for lecturers.  
 
__________________________________________________________ 

Penny Kinnear (University of Toronto) Early English language assessment to 
improve first-year success of engineering students 
 
The second speaker in parallal session 1 was Penny Kinnear, who took up 
the theme of language assessment from where John Pill left off. Kinnear’s 
paper discussed a report made within the faculty of engineering, on early 
language assessment. Kinnear pointed to the problem that arises from the 
fact that, as an international student, once you have passed the required 
language exam to get into a university, you are left to either sink or swim. 
Issues often come up with international students’ abilities to participate in 
groups in any meaningful way and / or ability to do the large amounts of 
reading and writing required of them, which, unlike the tests, are discipline 
specific. Post-enrollment testing and support, Kinnear suggested is therefore 
required. Kinnear spoke of her study involving Queen’s University and the 
University of Toronto, where the discipline specific DELNA screening test was 
used for all first-year students and a diagnostic employed for those scoring 
below the 60% cut-off point. The results from the screening test found that 
the students struggled with the transition from studying language as a subject 
to using language to study engineering. Accordingly, the students were not 
simply given further general language support, but course specific writing 
feedback and assistance. The problem, Kinnear suggested, is reflective of 
the internationalization of higher education and points to a need to rethink our 
approach to the increasing diversity of our student populations. 
 



Comments and questions:  
 

- Q. On the screening test, how many were in the strongest band? 
A. Only a quarter of students were in the strongest band.  

- Q. How long did it take to mark?  
A. There were close to 200 boxes you could get right or wrong. It took 

15 minutes per sample, but that did depend on the candidates 
handwriting.  

- Q. Are you going to track the cohort of students in your study? 
A. Yes. We track all students and follow a whole cohort.  

__________________________________________________________ 

Reka Jablonkai (University of Hertfordshire) 

EMI programmes at a Hungarian university: the lecturers’ perspective 

The second speaker in parallel session 2, Reka Jablonkai, discussed her 
study on lecturers’ experiences of EMI teaching in a multicultural context at 
Corvinus University of Budapest. Jablonkai started the paper discussing the 
lack of research in this specific area. While research has been carried out 
that relates to the student perspective, or to the novice teacher in secondary 
school settings, little research has been carried out which considers the 
perspective of the lecturer in regards to teaching mutlicultural and 
multilingual classroom in English. Jablonkai then went on to discuss the data 
of her study which suggests that the greatest challenge for lecturers lies in 
the lack of English proficiency of both the lecturers and the students. In 
relation to this challenge, the data seemed to suggest two distinct types of 
lecturer. Firstly, the lecturers who had gained their own degrees in Hungarian 
and learnt English as a foreign language. Secondly, lecturers who obtained 
degrees in English language and only later in their career came to lecture 
their repsective subjects. For both categories of lecturer in her study, 
confidence in the preparation of lectures and perceived confidence in their 
communication in English is affected. Beyond these difficulties, lecturers also 
spoke about the challenges related to intercultural communication that arise 
in such teaching contexts. Jablonkai concluded by emphasizing her view that 
with internationalization comes the need for better support and training for 
teaching staff in HE. 

__________________________________________________________ 

Saskia Van Viegen Stille, Valia Spiliotopolous and Joel Heng-Hartse, 
(Simon Fraser University, Canada) 
Towards a disciplinary literacy approach to supporting EAL students in higher 
education 
 
For the final presentation in parallel session 1, Saskia Van Viegen Sille and 
Valia Spiliotopolous carried on the theme of trying to find ways to meet the 
needs of EAL learners who are already enrolled on HE degree programmes. 
Spiliotopolous set the context by pointing to the problem, as others in the 



morning had also done, of academic staff not having the necessary language 
skills and language awareness to deal with the increasing numbers of EAL 
learners. All students in HE are expected to meet high standards of oral and 
written communication, but the staff are often found not knowing how to 
assist EAL / multilingual students to meet these expectations and learning 
outcomes, and teach disciplinary content at the same time. Moreover, in 
response to the difficulty of meeting these challenges, many EAL students 
were said to have reported that they rely heavily on the lecturers’ 
PowerPoints, YouTube and the googling of keywords, as opposed to going to 
the set texts and relevant journals where they might find the rich conceptual 
information needed for doing well on their HE course. To meet this challenge, 
Simon Fraser University launched the Centre for English Language Learning 
and Teaching Research (CELLTR) to support the EAL students by providing 
them with credit bearing EAP and ESP courses. Van Viegen Sille spoke about 
the emerging programmes used in the centre, the framework on which they 
are based and the processes they use, for example linguistic competence, 
cognitive processes, critical disciplinary thinking and self-regulated learning. 
Crucially, the CELLTR, as much as possible, attempts to work with faculty 
staff across the university to integrate content, critical disciplinary thinking 
and language learning outcomes into the various degree programmes. As 
they progress, they are hoping to reach out to all faculties and promote the 
CELLTR at all levels of the university, with the hope of prompting real 
systemic educational change.       
 
Comments and questions:  
 

- Q. Who is developing the course?  
A. CELLTR.  
Q. So, it’s a bolt on from outside? Isn’t there a danger of your courses 
becoming decontextualized, as well as a constant battle between you 
and the relevant teaching staff to create accepted materials? 
A. We can’t impose this on people. We are responding to the demands 
of the teachers who want to develop their teaching. The teachers are 
not all experts in applied linguistics, but they want to do a good job. But 
yes, we do need constant communication and not only with faculty 
members, but with those at the programme and course level.      

__________________________________________________________ 

Andy Kirkpatrick (Griffith University, Brisbane) 

The increasing use of EMI in Asian Universities: challenges and prospects 

In the final session in parallel session 2, Andy Kirkpatrick spoke about the 
role of English as a medium of instruction in Asian Universities. Kirkpatrick 
started with a discussion of the history and current use of English as an 
academic lingua franca outside of Anglophone countries. Kirkpatrick 
discussed the implications of the growth of EMI in Asian countries which have 
a wealth of smaller local languages, as well as the national language. While 
the growth of English has obvious economic advantages, in many systems, 



including the HE system, the use of EMI can be seen to be pushing local 
languages out of the classrooms. However, contrary to the construct of 
English as a ‘system-entity-edifice’, Kirkpatrick discussed how bilingual 
practices that include national and local languages within EMI programmes 
are happening. In some contexts, the ‘E’ in EMI is being understood, he 
explained, in some rather interesting ways. In relation to this, Kirkpatrick then 
went on to discuss how Asian universities have promoted EMI courses in 
relation to other languages, discussing the relative success and failure of 
various language policies currently in use. Whereas in some universities, 
English serves simply as a working language leaving space for the 
employment of other languages, in other universities English has been 
instrumental in displacing local languages from the learning spaces. 
Kirkpatrick concluded by pointing out that it is not an either/or choice of 
teaching English as a lingua franca or English as a ‘system-entity-edifice’. 
Rather, the goal of EMI teaching is to nurture successful communicators who 
are able to skilfully negotiate a range of linguistic capacities.          

_________________________________________________________ 

Keynote: Steve Marshall (Simon Fraser University)  
From celebrating multilingualism to promoting plurilingual pedagogy. A view 
from Canadian higher education.  

Following on from lunch, Steve Marshall started the afternoon session with a 
celebration of multilingualism and promotion of plurilingual pedagogy, with 
reference to multilingual students in an Anglophone university in Vancouver, 
Canada. Marshall began his paper with an amusing account of his own 
experiences as a privileged immigrant, likening the experience of moving to 
new locations to swimming through cold water. 
 
Marshall then discussed the mixing of languages in the HE classroom as a 
tool to help learning. In a study he carried out on the academic literacy 
practices of multilingual first-year undergraduate students at his home 
university, Marshall asked multilingual students to report on what they talking 
about when using language other than English. More often than not, their 
responses suggested that the students were getting the required work done.  
 
Marshall then went on to discuss some terminology and the differences 
between pluri- and multi-lingualism. Although, it is contested that 
multilingualism refers to the study of societal contact, while plurilingualism 
refers to the study of individuals’ repertoires and mastery of multiple 
languages, Marshall argued that this is a false dichotomy and that the two 
terms are interrelated. This is due to the fact that plurilingualism is 
necessarily a study of agency in context – the individual is always a socially 
situated actor. The division of these concepts is worth noting, Marshall 
insisted, in that it points towards an abandonment of collective learning and a 
move towards individualistic, competitive, market-driven learning. However, 
this is not the project of plurilingualism. Plurilingualism allows for a focus on 



pedagogical practices and on the individual’s choices in specific contexts, 
including those contexts where the individual’s agency is constrained.  
 
Before concluding, Marshall discussed his study in more detail, presenting 
some inspiring examples of multilingual practices in a HE context. These 
included stories and written text messages written in a variety of languages, 
including English, Korean and the increasingly popular Emoji language! J 
Such practices, Marshall argued, allow for students to bring their own 
biographies, experiences, social trajectories and life paths into their work. As 
the peers and instructor of the text message’s author suggest, overcoming 
the perceived constraints of an English class and practicing plurilingualism is 
cool. In his conclusion, Marshall stated that plurilingual interaction is closely 
linked to competence and to learning in all disciplines and so our challenge 
as educators is to use our agency to open up spaces that allow for 
plurilingual, pluricultural, critical, reflexive classrooms.   
 
Comments and questions: 
 

- Q. How would you create a plurilingual syllabus? 
A. We would need to talk to the teachers of the classes and the 

students. We would need to look at where there are spaces in which 
other languages can be used. We want to go on informally.  

- Q. If plurilingual practices are happening already, is the first step not to 
find out how plurilingualism occurs naturally? 
A. This is part of what we’re doing. Our observations and interviews 

will look into this. However, students won’t readily talk about having 
private tutors or study networks due to the presence of discourses 
of cheating and otherness. It is difficult to find out what is already 
going on, but yes, what is normal should dictate.  

- Q. To what extent does the employment of other languages allow 
students to develop discipline specific discourses?  
A. Students are using their language resources to negotiate meaning. 

Yes, there is difference between discipline knowledge in different 
languages. However, an important issue that we mustn’t forget is 
drop-out rates, which are as high as 50% in some departments. It’s 
about retention and ethics. If students can engage with something in 
at least one language maybe that we will see an increase in 
retention and levels of attainment.     

__________________________________________________________ 

 
Panel 1: UCL Staff-Student Change Makers Project team: Siân Preece 
(panel convenor), Arnaldo Griffin, Yu Hao and Gozzal Utemuratova (UCL 
IOE)  
 
Making the most of linguistic diversity: the views and practices of 
bi/multilingual postgraduate students 
 



The first panel discussion of the seminar was conducted by a staff-student 
team, led by Siân Preece and included Arnaldo Griffin, Yu Hao and Gozzal 
Utemuratova. Preece began the discussion by stressing the importance of the 
student voice when critically considering HE learning spaces. Preece then 
went through the aims of the team’s project, which were to document and 
investigate linguistic diversity in a HE context, to foster the idea of linguistic 
diversity as a resource rather than as a problem for the HE community, to 
inform HE teaching practices and to promote a view of HE in Anglophone 
settings as a site of multilingualism. The project’s data was collected with the 
use of three tools, namely online surveys, reflective journals and 
observations on campus. This particular presentation, however, was 
concerned with only the data collected from the reflective journals.  
 
Preece then handed over to Gozzal Utemuratova, who related various socio-
cultural theories to the project’s data. She started with a discussion of private 
speech and how student participants had made use of multilingual private 
speech to organise their thinking in class. For instance participants 
suggested that they had found it easier to be logical and systematic when 
thinking things through in their first language. Secondly, Utemuratova spoke 
about peer scaffolding and how the project’s participants had reflected on the 
usefulness of being able to discuss difficult concepts with friends using their 
first language as a means to understanding those concepts and extending 
subject knowledge, both inside and outside of the classroom. Thirdly, in 
relation to peer scaffolding, Utemuratova spoke about the concept of 
collaborative dialogue. Collaborative dialogue, she explained, involves 
problem solving and knowledge building in dialogue, which can be done in a 
student’s first language or with English as a lingua franca. The project’s 
participants related how, on their MA course, they had used the linguistic 
resources available to the whole class in order to discuss and build a better 
and collective understanding of certain concepts.  
 
Arnaldo Griffin then continued the presentation with a discussion of how 
intercultural theory and the concept of translanguaging were useful for 
interpreting the project’s data. Firstly, Griffin drew on a wealth of intercultural 
theory to make the point that when asking what it is that makes a good 
teacher, it is not enough to look at a teacher’s academic ability. In today’s 
classrooms, a good teacher is someone who is able to employ all the 
available resources in a classroom, to allow both the linguistic and cultural 
resources available to shape student learning. In reference to 
translanguaging, Griffin used the metaphor of biodiversity to argue that a 
classroom’s eco system will have more opportunity for growth and 
experimentation when all resources are employed. Presenting a potato to his 
audience, Griffin illustrated the point that linguistic diversity allows for our 
understanding and sense of wonder with the world to grow. When is a potato 
not just a potato? When it is also an ‘apple of the earth’, or a pomme de terre. 
  
Yu Hao concluded the panel’s presentation with a discussion of linguistic 
diversity as a social stimulator in relation to the team’s project. Aside from the 
benefits for student learning, Hao reminded her audience, multilingual 
practices in an educational setting allow students to develop and maintain 



intercultural social networks. Examples from the team’s project were given in 
which students had bonded as a result of sharing the same first language and 
cultural background. Also, student participants spoke of building bridges with 
other students, using English as a lingua franca to learn from and be inspired 
by people with different cultural and social backgrounds. To conclude, Hao 
relayed some student voices discussing and celebrating multilingualism. In 
the words of one of Hao’s participants, ‘Being surrounded by linguistic 
diversity is mentally stimulating. It is an easy conversation piece, which has 
allowed me to forge friendships with people from different cultures’. 
 
Comments and questions: 
 

- Q. Is it diversity that helps students bond or build bridges or is it 
English?  
A. Perhaps English was more important when it came to building 

bridges. For example, English was used by students as a lingua 
franca to compare experiences / knowledge. However, there were 
also many reported instances of bonding that arose as a result of 
people communicating in their first language and as a result of their 
shared cultural / social background.  

- Q. Did you begin with your theoretical frameworks or with your data? 
A. We started with the data and added the frameworks later on. This 

was difficult as we had a lot of data. 
- Q. What can teaching staff do to help you as students? 

A. Provide the space and give students encouragement to draw on all 
of our language resources. 

- Q. Does everyone in a class benefit from multilingual practices? In a 
class where English is presented as the language of instruction, does it 
work? 
A. English is not necessarily dominant in the student’s learning. For 

various reasons, it is the most visible, but it isn’t necessarily 
dominant. If multilingual practices can encourage and inspire 
students, yes, I believe the whole class can and will, given the right 
conditions, benefit from multilingual practices.    

__________________________________________________________ 

 
Keynote: Kristina Hultgren (Open University)  

 
EMI and multilingualism in non-English-dominant universities: reflecting on 
symptoms and root causes 
 
The final keynote of the day was delivered by Kristina Hultgren, whose 
primary focus was the root causes of EMI and multilingualism in non-English 
dominant universities. Hultgren began the paper discussing the general 
perspectives of multilingualism and monolingualism in the field, suggesting 
that multilingualism, as the banner of sociolinguistics, is generally accepted 
to be a good thing, while monolingualism is generally considered to be a bad 
thing. At the same time, she argued, EMI is generally regarded as a problem, 



with multilingualism and translingualism being viewed as solutions to that 
problem. However, Hultgren, contested, both EMI and multilingualism in 
higher education are attributable to the same underlying political ideology: 
neoliberalism. 
 
Hultgren then presented data showing a correspondence between the rise of 
multilingualism, the rise of EMI courses and the rise in international student 
numbers in European HE. This strong positive correlation between the rise of 
linguistic and / cultural diversity and rise of EMI means that, paradoxically, 
the more linguistic and cultural diversity there is in our universities, the more 
English there is. This, Hultgren argued, is invisible-ised in practice. 
Accordingly, to discuss English as a language killer or a ‘lingua 
frankensteinia’ is misconceived. 
 
Hultgren then went on to discuss how neoliberalism has affected HE. It has 
resulted in the university as an institution being run like a business, in which 
there is a culture of auditing, whereby everything is monitored, quantified and 
measured. Just as in the world of business, universities now seek to out-do 
their competitors, by achieving a superior ranking. This hunger to out-do 
one’s competitors, Hultgren claims, is a major incentive for universities to 
recruit more international students. It is no surprise then that there is also a 
correlation between the combined rank that the universities in a nation state 
have and the presence of international students in that nation state. While 
these correlations do not necessarily mean causation, it does show that 
striving to ‘do well’ brings changes in EMI, as well as in societal linguistic and 
cultural diversity.  
 
To conclude, Hultgren spoke of the need to talk about these things, as, if we 
remain silent, we are complicit with the neoliberal ideology. By focusing on 
multilingualism, we are only focusing on its symptoms. Furthermore, Hultgren 
argued, if we only celebrate multilingualism, we are not only sidestepping, but 
also exacerbating the problem. The problem being neo-liberalism – an 
ideology that breeds economic and educational inequality and which 
incessantly cracks the whip, increasing the pressure and strain on those 
working within HE.     
 
Final comments and questions: 
 
Hultgren’s paper prompted a lively discussion, which went into the time 
allotted to the final discussion of the day. The salient points that came up in 
response to both Hultgren’s paper and the day’s proceedings are as follows:  
 

- We must remember that EMI goes down to different levels of 
education. In secondary and primary education, English is now always 
there as the second language. Is this also a problem that needs to be 
dealt with on a political level? 

- Our institutions are underprepared for internationalisation and so 
unfortunately, we only seem to have time to deal with the symptoms of 
neo-liberalism. This, however, is why academics need to get more 
involved in the discussion and policies that respond to the challenges 



of internationalisation. There is a need for academic to get a place at 
the table with policy makers and admin staff. 

- Q. Kristina Hultgren, I believe that you completely ignore the benefits of 
using English in HE. I disagree with everything you have said.  
A. Yes, I agree that there are many things to be celebrated in our use 
of English in HE. However, there are serious problems in the neoliberal 
ideology which underlies EMI and multilingualism. We must not forget 
or ignore these problems in our discussion of these practices. 

- Universities must not forget that they are bringing in linguistic diversity 
as they internationalize.  

- The drive to bring ‘the brightest and the best’ into the UK does not 
acknowledge the institutional demand for those students to adapt to the 
cultural and linguistic practices in the UK. 

______________________________________________________ 
 
Luke Holmes, (PhD Student, University of Birmingham) 


